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The College
Kelkar Education trust was founded by late Shri V&ze in 1979. The college is
affiliated to the University of Mumbai and recogmikzby the U.G.C.

The College offers courses from Plus 2 to PhD. &lage 20 departments at UG and
PG Level. Botany, Zoology, Chemistry, Biotech and departments offer PG
programmes. PhD programmes are available at Ecasprdioology, Chemistry,
Botany, Life sciences. In addition there are silérficing courses in Banking and
Insurance, Accounting and Finance, IT, Biotech Blags Media. The College has a
Post Graduate Diploma in Perfumery and Cosmeticedgament with globally
recognized curriculum.

The Workshop
In India, 3632 institutions have been accreditedNYAC by March 2007, which
roughly accountgor one fourth of the total number of higher educatlanstitutions.
Bearing the fact that there needs to be additiommlts in the direction of motivating
institutions for accreditation, guiding institut®rnn accreditation process and also
provide a continual system of quality monitoringahanism, the task ahead is large in
terms of number, geographical spread and levetsatifvation.
Private initiative, on the lines of ISO 9000 cecafion can provide an alternative
approach to the process of accreditation. The gscan be franchised by inducting
objective and able private initiatives into thegess of accreditation.

However, such an experiment needs to be thorougkdynined, modalities need to be
drawn, and agencies need to be trained/monitoréd theée soul purpose of objectivity,
consistency and acceptability.

Objectives of Workshop
The workshop will initiate the discussion and d@amsensus on

Possibility of decentralization in accreditatiorpess

Official recognition of franchised agencies

Defining nature of franchising initiatives

Defining the role of franchised agencies

Modalities of participation

Training, orientation and monitoring of diverse ages working for
accreditation and assessment

Code and conduct of private agencies involved icreatitation and
assessment

Certifying agencies for participation/tenure/terms

Meta evaluation of assessment and accreditatidrabghised agencies

Theme and sub themes
Theme: Alternative Approaches in Assessment andeiliation Processes’
Sub themes:
Alternative initiatives in Assessment and Accretitita pros and cons
Nature and role of franchised agencies
Role of franchised agencies
Accredited college as an agency of A&A
Central monitoring of franchised agencies
Maintaining objectivity, consistency and acceptgbwith franchised A&A
mechanism
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Kelkar Education Trust's,
Vinayak Ganesh Vaze College, Mumbai-400081

UGC Sponsored one day State Level Workshop on
‘Exploring Alternative Approaches in Assessment Aedreditation Processes’

29" November 2008

Programme
8.30 am Registrations
9.00 am to 11.00am Inauguration and Keynote
11.00 to 11.15 am Tea
11.15 am to 1.00 pm Business session |

1.Dr. Priya Vaidya, Mrs Bhuvaneshwari, Guru
Nanak College, Mumbahlternative Initiatives In
Assessment And Accreditation; Pros And Cons
2 Dr Zope, M. J. College Jalgaddevelopment of an
Accreditation Framework for Science Courses
[ PROXY]
3. Dr CVS Ranga SaiAlternative approaches to

accreditation

Discussions
1.00 pm to 2.00 pm Lunch
2.00pm to 3.15 pm Business session I

1.Dr GTParatkar

Decentralization of Assessment and Accreditation
processes: An explorative model

2. Dr GH Gidwani St Meera CollegRe-Accreditation

through NAAC: Need for Demystification of GPegas

[PROXY}
3.15pm to 3.30 pm TEA
3.30 pm to 5.00 pm Open House
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Kelkar Education Trust’s,
Vinayak Ganesh Vaze College, Mumbai-400081

UGC Sponsored one day State Level Workshop on
‘Exploring Alternative Approaches in Assessment Aacreditation
Processes’

29" November 2008

Inaugural Function
Preamble
9.00 am Welcoming the participants:
Bouquets : floral welcome
Lighting of lamps

9.05 am Introduction of College Dr G.T. Paratkar
Silver jubilee celebrations

9.30 am Introduction of Workshop Dr CVS Rasza
9.40 am Introduction of Chief Guest Prof. KG Bho
9.45 am Keynote address Dr M.R.Kurup

Institutional Accreditation In India:
A Case For Decentralization

10.30 am Vote of thanks Dr. B.B.Sharma

‘Workshop on ‘Exploring Alternative Approaches insaéssment and Accreditation Processe$'I28vember 2008 5




@ Vaze College, Mumbai

Workshop Organizing Committees
Coordinating Committee

Dr GT Paratkar

Dr BB Sharma

Dr Ranga Sai Convener

Prof KG Bhole Co Convener

Mrs SP Bhave

Local hosting and food Committee
Mr Adhir Ambavane, Convener
Mrs Kanak Samal
Dr (Mrs) Preeta Nilesh
Mrs Neeta Kulkarni

Out station hosting Committee
Dr Vandana Panse, Convener
Dr GG Pusalkar
Dr VA Koli
Dr Vinod Ragade
Mr Rajendra Patil

Venue arrangements Committee
Prof KG Bhole, Convener
Dr (Mrs) Neelima Kulkarni
Dr (Mrs) Neeta Mehta
Mr SL Dhuri
Mr Amit Breed
Program Planning and Management Committee
Dr SS Barve, Convener
Dr Mrs Neelakshi Roy
Dr Dinesh Kumar
Mr Sham Chotwani
Finance Committee
CA JB Vaishampayan, Convener
CA NM Kane

Registration Committee / Reception/ help desk
Mrs Shirisha Gupte, Convener
Mrs Rita Kamble
Mrs Manasi Kedari
Ms Vaishali Shiral

Program folder/ Programme Hard ware
CA Anil Naik, Convener
Mrs AS Kelkar
Dr (Mrs) Sonali Pednekar

Publicity, reporting and liaison

Dr PS Parab, Convener
Dr Dinesh Kumar

‘Workshop on ‘Exploring Alternative Approaches insaéssment and Accreditation Processe$'I28vember 2008



@ Vaze College, Mumbai

Proceedings of the workshop

Prologue

The workshop was conducted amidst uncertaintiesingriout of ongoing terrorist
attack on Hotel Taj and other places in Mumbai. Wherkshop secretariat was flooded
with calls seeking confirmation of workshop threaysl ahead of the program. The
College has resolved to conduct the workshop addataisis plan on hand.

As the program was closing in and no signs of tesubsiding, the Secretariat kept
receiving calls of cancellation of visits of delégm participants presenting papers and
also the chief guest.

The workshop program was changing by hour. Findlllg,in-house resources helped in
the conduct of workshop.
The program was conducted professionally, by DrB&8/e and Dr Dinesh Kumar.

Inaugural session

The workshop started on schedule at 9.00 am wiludaral function. The program

started with one minute silence to pay homage & deéad and the martyrs of the
terrorist violence.

The inaugural Lamp was lighted up by Dr MR Kurugcftary, Kelkar Education

Trust. He gave way the Key note address.

Dr GT Paratkar, welcomed the gathering and intredutie College and the on going
Silver Jubilee Celebrations of the year.

Dr Ranga Sai, described the objectives of the wamgsand clarified that the workshop
has twin objectives: firstly, to learn from the stikhg alternative procedures for
strengthening  NAAC and secondly, exploring posgibf of decentralizing
accreditation procedures. He highlighted the rdl&aze College in heralding quality
initiatives in Maharashtra right since 1998.

In the key note address Dr MR Kurup brought outtaser ground realities of
accreditation and NAAC. He affirmed howne size doesn't fill all'in accreditation
parlance. He brought out the need for decentradizah accreditation procedures and
went to the extent of privatizing and franchisirngreditation responsibilities.

Business Session |
Business session | was chaired by Principal Mrs &anBala Subramanyam and had
two papers presented in person and one paper xy.pro

1. The first paper was joint paper by Dr. Priya dy@, and Mrs Bhuvaneshwari, of
Guru Nanak College, Mumbai, the paper was titledlternative Initiatives In
Assessment And Accreditation; Pros And Cofise paper was presented by Mrs
Bhuvaneshwari

2. The second paper was by Dr Zope, of M. J. Collidgaon, titled Development of
an Accreditation Framework for Science Courdbé€ paper was presented by Dr Mrs
Preeta Nilesh of Vaze College in proxy.
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3. The third paper was the theme paper presentedbyCVS Ranga Sai on
Alternative approaches to accreditatiom the paper Dr Rranga Sai described the
accreditation by NAAC, accreditation by National @d of Accreditation and
certification by ISO 9000.

The presentation gave a comparison of three atieenprocedures for mutual learning
and adaptation. For strengthening NAAC, it was sstged that decentralization is
needed for Institutional Eligibility and Mid ternppraisal.

The presentations were followed by discussionsthi ensuing discussions it was
brought out that

a. There is need for interim assessment of ingtitatby NAAC on the lines of ISO
9000

b. There is need for professional consulting faaining institutions in NAAC
procedures.

Business Session Il
Post lunch had Business session Il chaired by R@®fBhole of Vaze College. The
session had one theme paper and a paper prese ey .

1. Dr GTParatkar presented a paper Dacentralization of Assessment and
Accreditation processes: An explorative modélis was a theme paper. Dr Paratkar
brought out the need for decentralization and ewplothe role and degree of
decentralization for strengthening NAAC assessntgtate Quality Assurance Cell was
considered as an agency of assessment.

He brought out the dichotomy of mentoring and assest roles. He described the
nature and suitability of SACs in performing théerof facilitator.

2. The next paper was by Dr GH Gidwani St Meerdle@Qe titled Re-Accreditation
through NAAC: Need for Demystification of Grey Avea presented by Prof Mrs
Satwant Balse in proxyThe paper brought out the realities of assessmadt a
deficiencies of the exercise. The paper was aceldias one of the fine papers of the
session.

Panel discussions

The panel was constituted by Dr MR Kurup, Princigalmal Bala Subramnyam and
Prof KG Bhole. In the ensuing discussions sevespkeats of NAAC were discussed
and finally, the following prominent features emegtginanimously:

a. There | need for strengthening NAAC in light ofdte accreditation task

b. Decentralization for the purpose of motivation neeimg and strengthening
NAAC activities

c. Sate Quality Assurance Cell can be vested withtés&s of assessment and
motivation in phase manner

d. NAAC is an evolving its procedures it has to lefmom alternative procedures
and research o quality education.

Vote of thanks Dr Ranga Sai concluded the workshith thanks to participants,
speakers and the organizing committees.
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Institutional Accreditation In India — A Case For Decentralization
Dr. M R Kurup'

National Assessment and Accreditation Council (NAA@me into being in 1994 as a
deliberate government intervention to help institas to integrate quality initiatives for
attaining national goals of equity, excellence affecciency. NAAC Vision is to make
Quality & Relevance the defining elements of higleelucation in India through a
combination of self and external quality evaluatigpromotion and sustenance
initiatives. Though voluntary, Assessment & Acctation exposes the stakeholders,
particularly the management and faculty, to what @&xpected of them in an
international context. The Purpose of Internal @QualSystems is to ensure
improvement as a continuous process in the engisgations of the institution and to
assure stakeholders of accountability of the mstih. The endeavor of NAAC is to
create a uniform internationally comparable and petitive National Model of
assessment and accreditation and Grading. The NA®Gel of “ONE SIZE FIT
ALL”", though highly desirable, has certain pitfal#'s we do not have a ‘uniform’
system of higher education across the country. NAAC Model is not able to take
care of the diversity that prevails in the count§ome of these issues are discussed in
the following paragraphs.

1. Curriculum Design: Indian universities do ndtdas a uniform curriculum design. In
some universities, UG programmes lead to spectaizasuch BA Economics, BCom
Accounts/Finance, BSc Chemistry etc. In some atltee UG is a general programme,
a student having to do six or seven different suibjéor a degree. The former scheme
enables competency building and is consistent witd of the foundations of higher
education, namely “Learning to Know”.  The latemfers General BA degree. The
two degrees are qualitatively different and not pamble when we look at them from
the point of quality and competencies. However, ACA does not treat them
differently.

2. Curriculum Structure: Many universities havearporated a number of components
in the curriculum. They include choice based casegonents, applied components,
vocational components, and add-on components. Téwsponents may be chosen by
the students based on interest and aptitude. Soiipanents are meant to facilitate
another foundation of higher education, namely théay to do”. They are essential to
usher in application of knowledge in real life awdrk place skills. The curriculum
structure in many universities does not contain aogh components; putting the
students in a disadvantageous position.

3. Aided vs. Self-financing courses: Almost alatet governments in India have
stopped new courses under grant in aid schemeedesl and universities are allowed
to start new courses or revise old courses with papers outside the grant in aid
scheme. Even new colleges are permitted on a womdhat they will remain on

permanently unaided basis. This policy has creatddal curriculum structure — a set
of courses under grant in aid and another set useleéfinancing scheme. While aided
courses are largely traditional, with declining @em, the self-financed courses are

A Secretary, Kelkar Education Trust, V G Vaze Caldgulund East, Mumbai
400081, Key note Paper
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more career / job oriented with increasing demandell known college which went
for re-accreditation revealed that out of over 780@ents, over 5000 are under self-
financing and just about 2000 under grant in alhereas, the same college reported
60 percent of about 5000 students under grantdrselieme, when the college went for
first time accreditation. The impact of the grovathself-financing courses on quality
and relevance is tremendous.

4. Class size and teacher-student ratio are ndbramithroughout the country. The
UGC regulations suggest that the class size sbadblout 80 students per division. For
a number of reasons, including the pressure ohtacunions, some of the States like
Kerala, Tamil Nadu have 40 to 80 students in ascld3n the other hand, Maharashtra
and Guijarat, the number of students in a clasd20eor above. In other words, while
120 students are distributed into 2 or 3 divisionKerala, Tamilnadu, they are packed
in one division in Maharashtra, impacting on botlatity and quality of teachers. The
student-teacher ratio in Maharashtra is three tities in TN/Kerala significantly
affecting on the quality of curricular transaction®JGC regulations are superseded by
University/State Government directions.

5. Medium of instructions: While in most of the arb colleges, the medium of
instructions is English, majority of rural collegese regional language of the State as
the medium of instructions.  Semi-urban colleges faund to be bilingual. The
teachers and students appear to be virtuallyrdlieewhen it comes to English language,
which is an important requirement for building ghblsompetencies.

6. Quality of evaluation: Universities in Indiallfiv multiple evaluation methods.
Some of the programmes are under annual evaluafiestem. Some others follow
semester. There are programmes under trimesteensystSome of the institutions
across the country follow continuous assessmensmall section of institutions offer
the benefit of choice based credited system. W4aleh scheme has merit and demerit,
the annual system which is found in majority oftitasions in the country encourages
rote learning. NAAC has not been able draw any nmegul difference among these
methods while accrediting institutions.

7. Location differences: Institutions are set upliferent places ranging from highly
developed urban area to rural and tribal areasioSmonomic conditions of students
and teachers vary substantially with tremendousaghpn teaching/learning abilities.
Access to knowledge networking and information texdtbgy differs from place to
place. Goals and objectives and aspirations ofesitsdalso differ. While urban areas
are highly progressive and endowed with global &oms, the rural and tribal areas are
high undeveloped, and with very limited or narroutlook. While urban students lean
through English medium and equip themselves witbal competencies, majority of
rural students have limited expectations. Rurdeges have more students doing Arts
courses, largely to become teachers in schoolsemeighbourhood. The emphasis in
urban and semi urban areas is more skill and campgtbuilding courses. The present
system of accreditation does not take into acceuch diversities.

8. Minority vs. Non-minority institutions: In viewf certain constitutional protection
given to linguistic and religious minority institahs, they are able to bring tremendous
impact on institutional Governance and Leaderdipority institutions do not have to
follow caste based reservations in admission amiapment of faculty. While non-
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minority institutions have to admit students styicfollowing reservation policy,
minority institutions have not such binding. Freedto appoint faculty by-passing the
caste based reservation enables them to attraduality teachers. In case of non-
minority institutions which have to follow rosteystem for appointment, have to keep
the post vacant till they get a person from th@eesve caste. Minority institutions are
able to get deep loyalty from employees appointeminfthe respective minority
categories. Such faculty is found owning up thetifations beyond the call of duty.
Such institutions are able to achieve and sustaality must faster than nonminority
institutions.

9. Regular vs. Ad-hoc faculty: Till 1980s, univiées and colleges had the benefit of
appointment of faculty on regular basis under UGGy scales. Such appointments,
made by duly constituted selection committees, veggroved by the universities and
government for the purpose of salary payments.oBehalf of 1990s saw the state
government withdrawing from extending grant in dmcing the colleges to appoint
teachers as management appointees. Majority ofoiajppents made by the
management as substitutes or under self-finanaciogrammes are on temporary or ad
hoc basis and on consolidated salary. We camessa@aollege in rural Orissa with
three different types of teachers — those appoiptat to 1989 under UGC's™4Pay
scales, those appointed from 1989 to 1999 undde S&avernment scales and those
appointed after 1999 on consolidated payment sch&hthe 24 teachers in a college,
6 including the principal were under UGC schemeyedde under State government
scheme and the remaining 12 were on consolidateehse. Each one of them used to
discharge the same quantum of work. We found thetiniyp remuneration of teachers
on consolidated scheme to betweer"&#8d 1/18' of those under UGC scheme. Those
under consolidated salary scheme are appointedmmafbasis and discontinued at the
end of the academic year, and appointed againhaireshe beginning of the new
academic year. Most of them do not even receigatian salary. It is tragic to see the
entire Science Section was manned by teachers msolidated basis in a constituent
college of a Central University! We found the peniance of Science faculty abysmal.
NAAC does not differentiate between fulltime regusaaff and full time ad-hoc staff
and the peer teams tend to take a stand that eatkegnot be blamed for the situation as
it is an offshoot of the State policy.

10. Performance benchmarks: One of the most impbrequirements for national
grading is setting performance benchmarks in difieareas. NAAC has not stipulated
any benchmarks in any of the performance parameteren when UGC has stipulated
directly or indirectly norms by way of regulationsiost of such norms have been
superseded by State regulations. For example, U&Cstipulated that the class-size
should be 60 or 80 students per division, stategovents in Kerala and Tamil Nadu
have determined the size to be 40 to 60 while imddashtra and Gujarat, they are 120
to 150, to save on salary expenditure. When UGCissmged regulation stipulating
National Eligibility Test as mandatory condition rfselection college/university
teachers, almost all states in India modified thredition with a diluted State Eligibility
Test. Teachers are allowed to be appointed in #iefisancing stream without
following any norm stipulated by the UGC.

11. Voluntary mechanism: NAAC system is stillwotary and 3/4 of the institutions

in the country have not come forward for accreditatas there is no compulsion.
Wherever it is made compulsory by the State Govems) a significant number of
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institutions have been found NOT ELIGIBLE to getwmdited. If left voluntary, the
growth of assessment and accreditation is tardy iant is made compulsory, a
significant section of institutions will be found ithout even bare minimum
requirements to get accredited.

12. Institutional accreditation: Unlike the NBAssgm, NAAC scheme is institutional
accreditation, without much emphasis on the quadihd relevance of curricular
programmes. It does not distinguish between sjizaign and non- specialization or
between BA, BSc and B Com or MA, MSc and M Coml &k treated as UG or PG.
No distinction is made between a one-person or ifpalisons department or an
institution with 500 students and 5000 studentac&imulti-faculty, multi-discipline
institutions are different from single-faculty U@stitutions, it is necessary to go
beyond institutional accreditation to institutiolu® programme accreditation to bring
out the relative quality of institutions.

13. There are a number of grey areas in currer@gsasgent and accreditation which
need to be streamlined. First, NAAC gives a lotimportance to institutional
Vision & Mission. For large majority of institutis in India, vision and mission are an
after-thought or mere loud statements. SecondAGldoes not look at the quality and
relevance of the contents of higher education. Tiais a significant role to play in
determining the quality of higher education progmaen Third, NAAC gives a lot
emphasis on feedback from stakeholders. Feedbadauwiculum is expected from
students, alumni, peers, industry have been spaltifi mentioned. Hardly any
institution collects meaningful feedback and udesnt for curricular updates. Most
colleges are found answering the Questionnair@enaffirmative, with a qualification
“informally”. Feedback from students in UG collesges virtually meaningless. Even
when they are collected, affiliating colleges aot able to make use of them. Fourth,
the issue relating to curriculum update and fldiibin affiliating colleges is not taken
seriously by peer team. The teams given benefdonfbts to affiliating colleges as
these issues do not come within the purview ofliafiing institutions. Fifth,
Consultancy in the real sense of the term is a onisr in UG colleges particularly
located in rural/tribal areas. At the most it cobkltreated as one of the Best Practices
and not as a domain area of assessment. Finallyssaie of concern in affiliating
undergraduate institutions is the relevance oféeaguidance and placement services”.
Large majority of UG colleges, including educatmsileges do not have any scope for
direct placement of students on job after tradélocourses like BA, BSc, BCom, or
B.Ed. This is particularly so in rural/tribal caljes.

14. The issues discussed above show that higheragdn system in the country is
highly complex and in many cases non-comparable. NAAC model is derived from
global perspective/standards, but majority of tnsibns in the country belong to
average to mediocre categories. A recent andbysiBr Mariamma Varghese brought
this out. Over 25% of institutions which applied fastitutional Eligibility for Quality
Assessment failed to pass the test and an equeémage just got accredited at C
Level. Less than 15 percent of institutions aciteeldby NAAC belong to A Grade.
Therefore we suggest that NAAC should focus on oeputed institutions which have
resources to emerge as national/global institutangd wait for other institutions to
come up to national standards for accreditation.
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15. Since majority of institutions are in the rangfeaverage to mediocre, it is the
responsibility of the affiliating university andetState Government to focus on their
assessment and upgradation. State/University em vivate initiatives in assessment
and accreditation of those institutions which cantmme up to high expectations of
NAAC should be a welcome step. Once an institutias completed five years of
existence, it should be brought under a system&WOT analysis by the
University/State or a recognized Private ConsulRaging agency as a prelude to
national assessment. An additional responsibilitthe decentralized machinery is to
workout a “DEFICIENCY INDEX” for each institution.Such an index should throw
light on areas of improvement to be carried outhmy institution’s Management. In
case the institutional management is found deficiermeeting the new demand, the
State/University should intervene to broad base kh@nagement by including
stakeholders from the local areas. Private-Putidnstitution-Industry Partnership
could be thought of. Depending on the degree dtieicies, institution could be given
time, say five to seven years, to compulsorily amt the quality upgradation. This
could mean that any institution of higher educastarted in the country would become
a national entity within ten to fifteen years agliy is made mandatory condition for
continuation of affiliation / Recognition. Once tiestitution is upgraded, it can seek
accreditation at the national level by NAAC or NBA the case may be.

CONCLUSION: Decentralization of accreditation reigt to average to mediocre
institutions will free NAAC to concentrate on segjiglobal competitive benchmarks.
With mandatory State/University accreditation, itastons will be compelled to take up
follow up to overcome the ‘deficiency index’. Quwliof higher education will
substantially improve with decentralization of aditation.
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Decentralization of Assessment and Accreditatiamt@®sses: An

explorative model
C.V.S. Ranga Sai

In India, around 4000 institutions have been adtzddby NAAC by March 2007,
which roughly accounts for one fourth of the totaimber of higher educational
institutions. Bearing the fact that there needd®additional inputs in the direction of
motivating institutions for accreditation, guidingstitutions in accreditation process
and also provide a continual system of quality rewimg mechanism, the task ahead is
large in terms of number, geographical spread eweld of motivation

In view of Knowledge Commission (2007) recommermfsj the number of

institutions is likely to increase in future. Onetlother hand the move towards
privatization of universities and FDI in higher edtion sector, will all contribute the
phenomenal growth of educational institutions idignin times to come.

The very fact that in India still three fourth a@fstitutions are yet to be assessed shows
that the message of quality education has not eghttiese institutions, or the message
of quality education is not very convincing or thpocess of assessment and
accreditation has not conveyed its advantages.nih @ase the quality education
movement needs to strengthen areas of motivatidmeach.

The objectives and aspirations of quality educatitvange across the length and
breadth of India. There is an urgent need to takemovement of quality education
close to the institutions. Decentralization willlfneén conveying spirit of quality
education to various corners of the country.

Quality education movement needs to have twin rafegtivation for quality
enhancement in education and the procedural padsséssment and accreditation.
NAAC specializes in Assessment and accreditatiohigtter educational institutions
and the motivational part is carried out as anlkmgiactivity.

Private initiative, on the lines of ISO 9000 cectftion can provide an alternative
approach to the process of accreditation. The geocan be franchised by inducting
objective and able private initiatives into the gass of accreditation.

However, such an experiment needs to be thorougtdynined, modalities need to be
drawn, and agencies need to be trained/ monitorédtiae soul purpose of objectivity,
consistency and acceptability.

Problems of decentralization

The process of assessment should maintain cregliatliall stages. The process need to
be accountable to all the stake holders concermedr® hand and the affiliated
international level agency INQHE.

Decentralization shall not mean multiple agencieassessment. National Assessment
and Accreditation Council will continue to be th@ex agency for quality assessment

! Dr CVS Ranga Sai is a senior faculty at Vaze Cellédgumbai
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and accreditation, but he procedural part can begdeed to responsible agencies at
desired level of decentralization.

In spite of decentralization, assessment shall @mainobjectivity. Objectivity will
enable comparison of ratings across time and utistits. Bench marking shall continue
across regions inspiring institutions to learn @ndw. Also an institution should be
able to compare quality sustenance and enhancewens period of time.

Historically there has been a divide between raral urban colleges. Most institutions
express a strong need for dissimilar assessmece$s0A decentralized system shall be
able to convey and convince the flexibility of ass®aent process across rural and urban
institutions.

Quality education is evolutionary
Assessment and Accreditation in quality educatsoan evolutionary process. It has to
change with changing standards of quality educatispirations of stake holders.

Assessment and accreditation processes in Indiaveging. Learning from the world
trends in quality education National Assessment Aadreditation Council has been
active in adapting to changes. Stress on the |shigeand innovation has been adopted
from the Malcolm Balridge model. The system of pn@hary eligibility of institutions
for assessment taken from the procedures followd&® 9000: 200 certification.

The system of gradation and rating is being cowtisly revised so a s to make it more
objective and consistent so that they become caabparbetween institutions and
across time.

Decentralization

There is an urgent need for training in quality eation and processes at institution
level. Presently there is a vacuum in this segm@nfality enhancement and quality
sustenance is presently left to the institutionatiatives. This is one area where
National Assessment and Accreditation Council canedtralize its functions. Train
and certify agencies and individuals to reach tustins to educate the processes and
advantages of quality systems.

Such quality pursuits will help in motivating instiions towards assessment and
accreditation. However the quality movement in edion also will turn professional

without depending on motive of missionary zeal eademic leadership of select
institutions.

Such move will invite the role of institutions agés and individuals to reach the grass
root level. State Quality Assurance Cells, Readteddnstitutions, trained and certified
academicians can fill this gap and aid the quatiovement.

Mentoring agency

There is a need for a mentoring agency close toinlg&tution for purposes of
motivating institutions for assessment and accaéidit, training in quality systems,
training HR at local level, and participating ae tmternal Quality Assurance Cell or
similar bodies at local level.

‘Workshop on ‘Exploring Alternative Approaches insaéssment and Accreditation Processe$'I28vember 2008 15



@ Vaze College, Mumbai

Such agency will also work as a resource centelinfdia resources for institutions
with literature on quality education, if needed,ré@gional language, paneled resource
persons to guide institutions in development of liguasystems, expertise to help
prepare institutions for accreditation. Finallyogide any other support for quality
sustenance or enhancement

Role of National Assessment and Accreditation Couric

National Assessment and Accreditation Council ‘idihction as an apex institution
responsible for policies, practices, proceduresjeves and revisions, training and
certification of agencies and continuous monitaring

National Assessment and Accreditation Council nedgrain and certify persons
holding responsibility at these nodal agencies. Tianing programmes shall be
continuous so that the persons concerned updateskilés regularly.

National Assessment and Accreditation Council wbe empowering these
decentralized institutions and laying down normd fumctions. Continuous monitoring
of activities s and meta evaluation will help inimaining objectivity and consistency
between nodal institutions.

Role of StateQuality Assurance Cell

The decentralization can percolate to the levelStdtes or regions of common
character. If confined to State level, the posgjbibf State Quality Assurance Cell
acting as a nodal agency for coordinating assedsamehaccreditation process will be
viable.

Being a state level institution State Quality Asswre Cell is uniquely placed in terms
of understanding the local issues and aspiratibisstitutions. Further, if State Quality
Assurance Cell can double up as mentoring agenties,roles become mutually
supportive.

State level agency will have better bonafides taay other private initiative, even if
trained and certified by National Assessment andréditation Council. State Quality
Assurance Cell can have twin roles: promotional pmatedural.

In the promotional role State Quality Assurancel Cah popularize quality systems in
colleges, develop quality consciousness, visiitutgins and help develop systems. On
the other hand State Quality Assurance Cell caticgaate in Institutional Eligibility
and mid term annual quality documentation of In&Kuality Assurance Cell.

The organizational structure of State Quality Aasge Cell can be easily adapted to
this new function. The executive and advisory cotteaimembers can provide enough
knowledge base for these new functions. The acebility is also assured due to the
mandate it receives from the State Governments.

In case of larger Sates, State Quality Assurandec@e organize quality institutions
into network so that the local relevance is not &g nay point of time. Networking of
institutions is a long cherished system of resowsfcaring and academic leadership.
This is an occasion to integrate such networks wi$sessment, accreditation and
quality pursuits.
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State Quality Assurance Cell needs to play an itapbrole in initiating institutions for
‘Institutional eligibility for Accreditation’. Sta Quality Assurance Cell shall have a
proactive role in motivating institutions to go feligibility. In the process State Quality
Assurance Cell may help the institution develop liguasystems and quality
consciousness. More and more institutions shoalbginstitutional eligibility.

This process is procedurally, simple and economitas an objective exercise which
National Assessment and Accreditation Council candelegated to decentralized
agencies with lesser stakes. The process will gp well with motivational aspects of
quality education. It is highly desirable that, bjfyabuilding, quality consciousness is a
prerequisite for quality movement. In the proc&sate Quality Assurance Cell can
emerge as mentor to colleges in the state.

Quality Continuum

Presently, the quality sustenance and quality erdragnt activities are left to
institutional initiatives after accreditation. Im@l Quality Assurance Cell has been
provided the role of quality audit and documentatad institution. Annually, Internal
Quality Assurance Cell reports to National Assesgnmand Accreditation Council
which may eventually, become a part of subsequesgssment exercise.

There is need for midterm formal quality/ perforrnaraudit between accreditations.
There should be greater accountability for of gyaénhancement and sustenance
activities in between assessments. Presently, thargacuum in this filed.

State Quality Assurance Cells can fill up the gap tormally, instructing
quality/performance audit periodically at instituts and report to National Assessment
and Accreditation Council on Institutional initiaéis. This will make quality movement
a continuous process more than being confineddoifsp years of assessment.

Annual Internal Quality Assurance Cell reports dan processed by State Quality
Assurance Cell and reported to National Assessnagnt Accreditation Council
vertically up wards. Down stream, State Quality uxasce Cell can conduct
performance audit on the basis of Internal Qualgurance Cell report by organizing
one day visit to the institution. Such exercise daoument out come in four point scale
as Very good/ good/satisfactory/ below averageh gaar.

State Quality Assurance Cell can form a Counc@ddemicians comprising Directors
of BCUDS of various Universities and Vice Chancellolead institutions, and
representatives form National Assessment and Agatexh Council. A panel of
experts suggested by the Council and National Assest and Accreditation Council
will help State Quality Assurance Cell in the coaidof these suggested functions.

National Assessment and Accreditation Council ditectly monitor the functions and
activities of these State Quality Assurance Cefld geview the functions. National
Assessment and Accreditation Council can condudt regaluation, periodically, to
check uniformity between states.

Subsequently, in the second phase National Assessand Accreditation Council can
induce the same organizational system into aceatalit and Reaccreditation.
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State Quality Assurance Cells can be accredited Naional Assessment and
Accreditation Council depending on their performgnobjectivity, consistency and
efficiency. Accredited State Quality Assurance €elill garner receive more popular
support than non accredited. This model will previdider currency to State Quality
Assurance Cells. These agencies will have largsa &y cater; even oust side the state.
The institutions will have a choice to opt Statealiy Assurance Cell of their choice
for the assessment procedures.

During a time when Indian education system is pbifm tremendous expansion,
quality education becomes an essential componemgether, the need for
decentralization becomes imperative for efficideten UGC had to decentralize in
terms of regional centers for effective reach. Hesvethere is a division of function
between central and regional offices. Similar nefan accreditation will be essential in
times to come. Nevertheless, such decentralizatisimall not compromise on
acceptability, objectivity, consistency or dedioati
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Re-Accreditation through NAAC.:

Need for Demystification of Grey Areas
Dr. Gulshan H. Gidwafii

Over the last decade or so, since the processcoéditation for
universities and affiliated colleges began, the NAAas acquired the
rigorous reputation of being a Quality Monitor togher education in the
country — no mean achievement, considering thatesits inception in
1994, the Council has assessed and accredited themme2500 institutions
and has been widely acclaimed for facilitating altwe, and a
consciousness of academic quality. In this peribdias also helped to
promote the concept of external quality assuraace, to inculcate the
healthy practice of voluntary internal quality asswce and self-
improvement mechanisms at the institutional lessl.educational experts
now point out to us, the pace of NAAC operationdl whdoubtedly
accelerate in its second decade of existence, whilke same time, it will
also face a new set of challenges which may pawevtty for reforms, re-
appraisals, and also, perhaps, internal policytshif

At the very outset, | must make my perspective s t
presentation quite clear; as the Principal of dnie first colleges in Pune
University to opt for voluntary accreditation, | avell aware of how the
NAAC exercise has benefited us.

It brought the Faculty, the non-teaching staff, shedents,

the management, the alumni and the parents together

strengthening our sense of belonging, and ourtutsthal
identity

It enabled us to be self-reflexive and criticallyaae of
the various aspects that constitute academic exu|

In a very real and tangible way, it helped us téolethand
realize our potential. | must mention with deeptigude

and pardonable pride, that our Peer Team encouraged
to seek academic autonomy, and also actually meadio
in their report, that they saw a great potentiat fo
excellence in the work we were doing. Today, these
sparks have ignited a flame which has led us tminec
the first Arts, Science and Commerce College inePun
University to be granted Academic Autonomy by the
UGC, and also among the first twelve colleges ulidrto
get the coveted CPE award from the UGC.

It has also given us tremendous stimulus for wielhped
growth and systematic development, in chosen atess
are of benefit to our students, to society at laaged to
our University.

© Principal, St. Mira’s College for Girls, Pune
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Post-Accreditation activities like the developmenhtour
own IQAC has helped us to sustain our healthy pest
and innovate further in all aspects of academd lif

At a personal level, association with NAAC anditdlactivities has
been a wonderful learning experience in my acaderareer. As a Peer
Team member, and subsequently Chairperson, | hagehe opportunity
to visit some of the best institutions in the coynais well as some of the
liveliest and most committed academicians, who haeiped to translate
the NAAC initiatives into realities of academicdifThis has helped me to
gain the complex perspective of assessor and a&ssessiditor and
accountant, monitor and subject. | hope that tlsggiris | have gained in
this process, will be of benefit to all of you, fieipants in this prestigious
conclave.

In fact, | am especially appreciative of NAAC etfoto engender a
wide-based consultative process, through its natiand regional seminars
and workshops, involving a wide cross-section cddemia, which has
undoubtedly brought about greater awareness angk@ppon of quality
initiatives in higher education.

Dr. Jagannath Patil , Deputy Adviser at the Natigkesessment and
Accreditation Council, rightly points out that smrs questions and
concerns are emerging for NAAC, as it enters a pbase of accelerated
new Accreditations and the ongoing phase of reeatitation for
institutions assessed earlier. | would like to todwriefly upon some of
these areas of concern, as well as add a few afvmy

1. Is it possible for all Indian higher education ingtons (HEI)
to be accredited by the NAAC in a reasonable timené? If
yes, then what is that time frame?

2. Would this involve setting up state or regionaldieassessing
bodies to be monitored in turn by an umbrella oizstion
like the NAAC itself?

3. While it is true that NAAC grading has not reallydn
seriously challenged, some institutions of excekernave
received grades that thwarted not just their owpirasons
and expectations but also the views of a largetipu case
in point would be the B Grade awarded to the M.S.
University of Baroda. Although | do not wish to namames,
| must also mention here that Loyola College, Clagénone
of the premier institutions in the country, receivan A grade
for its re-accreditation, while a relatively unknowstitution
like Xavier College, Ahmedabad, received an A+ grad
Many academicians whom | spoke to, expressed their
disappointment and unhappiness at what they fek ama
unfair assessment of a great college, which haa be¢he
forefront of academic innovation and a trendsetier
academic autonomy for the whole country.
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4.

While NAAC has been engaged in assessing institstas a
whole, individual programmes and departments haot n
been graded or assessed in the process. It istisatidhis
would involve the kind of resources and infrastmetthat
NAAC does not have at present.
The fact that some of the most elite institutionsd a
universities in the country, have not chosen toimgdor
NAAC accreditation, has also not gone unnoticed.
Dr. Patil rightly points out that the multiplicityof
accreditation agencies in India is another arezontern.
[Quality Assurance in Indian Higher Education, By
Jagannath Patil, WENR, Feb. 2006.]

I would now like to raise a few issues specificalblated to re-
accreditation:

1.
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The re-accreditation process involves “core valueshe
changing context” and “ the impact of the firstessment”
according to NAAC manuals. In this case, the ressment
of the same criteria seems redundant, as also ¢ghtage
given to certain aspects under each criteria.

The scheme of marking with respect to affiliatedd an
autonomous institutions also appears to be arbitreor
example, Teaching, Learning and Evaluation getsta of
400 marks for the affiliated colleges, while automows
colleges, which are obviously doing a lot more baywof
innovation and improvement in this category, gely 300
marks weightage in this criterion.

Another problem area, widely discussed by CPEtintgtns
at their first national Meet, is the criterion texth“Research
and Consultancy”. Many prestigious Arts and Commerc
colleges felt that this was one area which gaveuend
advantage to Science Colleges and Science depastmen
Initiatives under Bio-technology or Environmentati€hce,
for example, are far more likely to get central aBthte
agency funding, than, say, a Communication Skitsskshop
or a Language/Literature research project.

Many senior professors are also of the opinion teatain
terms need to be defined more clearly: what isutheti and
what is excluded in research and consultancy? (¥ay also
recall the confusion that arose over the use of tdren
‘citation index’, eight years ago, when the useéhaf internet
was still severely restricted.)

Other discrepancies are seen in the grading ofnauious
and affiliated colleges: both categories are gitlem same
weightage for curriculum development, programmeionyst
and academic flexibility, as well as organizatiomda
management. As everyone knows, the autonomousgeslle
have to put in a lot more pain and effort in thaseas, and
their apprehension is that this effort is not gider credit.
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10.

11.

There is no clarity in the two aspects, ‘Extenskmtivities’
and ‘Participation in Extension Activities’.

On behalf of those institutions like ours, whictvéaeceived
state level recognition, Best College award frome th
University, and the prestigious CPE award from W@&C, |
am also constrained to point out that these at#utiens in a
different league altogether, and some recognitiooukl be
given for their special status.

‘Teaching Quality’ is yet another concept that refe
clarification. Some institutions with whom we irdeted on
this aspect, pointed out to me, that they werepgdpin an
unenviable position caught between the quality eome of
the University Grants Commission (UGC) and NAACdan
the non-sanctioning of posts of retired teachershieyState
Governments. Ad Hoc and contractual appointeesdcoat
benefit from Faculty Improvement schemes and tngini
which were restricted to full time teachers ‘onlstalhus, a
large number of these part-time and non-grant &achre
found to be ineligible for research grants, stuéave,
deputation to national conferences, and in-sertiaaing.
Absence of any programme to promote teacher devedap
has left the institutions with little scope for niadx teaching
innovations.

Areas of concern identified by the first assessrhent to be
addressed at three levels: a) the institutionatllels) the
university, which has complete academic control rove
affiliating colleges; and c) the state governmenmnisich
contribute to the funding of these institutions.dégn such
circumstances, simultaneous action is requiredllatheee
levels, for the colleges to convert their weakngsse
strengths, and their threats to opportunities. [hYs
infrastructure and human resources are both depéerae
these agencies, and therefore, not wholly withire th
institution’s control.

A valuable and thought provoking suggestion hasbeade
by Universities and colleges in Jammu and Kashnar:
initiate measures for stream-wise (viz, scienceiag@cience,
humanities, commerce and management) assessment and
accreditation in the first re-accreditation phase éeacher-
wise assessment and accreditation in the second re-
accreditation phase. The objective of continuouslityu
education can in real terms be achieved only whdividual
teachers are assessed and accredited. That wiilltfee basis
for department -wise assessment and finally departrwise
assessment will be basis for the institutional legsessment
and accreditation.

Considering the emphasis placed on self-studyrtemnd
IQAC initiatives, it is widely known that consultsnand
agencies are hired by affluent managements to dwlpges
prepare their reports, including competent writeesd
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NAAC experienced , temporary Principals, who aletaon
with the one-point agenda to achieve an A or A+dgréor
the college. The question is how such obviouslyeaithy
practices can be stopped, and greater transpaamtyfair
play ensured in the whole re-accreditation process.

12. Another crucial concern is to eliminate subjecyiviand
personal bias in the peer team reports. | am desguldened
to say, that when | was visiting one of the coustpremier
CPE colleges, it was my misfortune to work with gom
members who seemed determined to bring down thdingra
of the college, in opposition to the views of thiea@man and
other members. The NAAC must ensure that suchtiopss
are not countenanced. That the affected institatamnot go
to court for redressal is no consolation for thokes whose
concern is to promote excellence.

The challenge before all of us is to ensure gretasgrsparency, greater
credibility and greater sense of justice in thereditation process.
Otherwise, there is the danger that affected ugtits might begin to

guestion the need for re-accreditation, and intsiat it should not be
forced upon them. The objectives and purpose aefcoeeditation should
be more clearly spelt out, and unfair comparisoasveen dissimilar

institutions avoided, (especially in categories likfrastructure, which

are subject to questioning), so as to eliminataagdion and conflict.

All the stakeholders must be convinced of the resadl relevance of re-
accreditation, and the relevant criteria that stidu¢ the focus of the
exercise.
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Development of an Accreditation Framework for Sciene Courses.
V. S. Zopé,
Quality Assurance:

Like industries, academic institutions are alsounexfl to take care of the
concept of quality insurance. The concept of gualieasurements was introduced in
education in the late 1980s, when there was anneeinaent of the number of students
in science education. International competition ird trade economy force us to look
at and implement as mandatory the process of gualihigher education. Educational
cycles similar to procedural industrial activity nsists of three different stages as
shown in figure below.

INPUT PROCESS
Knowledge Teaching Re(gulj[rspu-r
Technology Learning | u
Resources Evaluation Profile
Needs of society Syllabus Placements
Number of students Resources
| FEEDBACK

Educational input consist of various componentshsas knowledge, technology
resources, needs of society, number of studentdlesy student eligibility criteria etc.
Educational process is an intermediate state inchwlactivities such as teaching,
learning methods, teaching evaluation, staff smlecetc. are involved. After the
completion of the course, the students successgaethe educational output. On the
basis of feedback again input in educational syssemproved.
Needs of Accreditation:
Accreditation and assessment are very importamamtain the quality of any

branch of education. It is beneficial to both thedent and the institution.
|. Academic benefits for students includes,

I Design and implementation of advance syllabus ahdrhtory experiments.

ii. Identifying strength and weakness on the basisaedsurements of learning

outcomes.
iii. Industrial interaction and placement of the stuslent
iv. Identification and developing the professionalalepment of students.
V. Designing the quality educational programmes ierste and technology.

[l. Students have right to know about qualitye tfuantities here are.
0 Are the credit conferred by institution is of higbhality?
o Is the institution ‘a trusted source of knowledge’?
o Does the research conducted by the institution steetdard of
excellence?
o Are the products of the institution competitive logdly?

% Co-ordinator, Faculty of Science, M. J. Collegidgdon. M.S.
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Good accreditation would include

Administrative benefits for institutions ie.

i. Improvement in classroom and laboratory facilities.
. Identifying reliable communication tools and fatds.
iii. Improvement in faculty resources.

V. Identification and generation of funding resources.

V. Colleges and universities use accreditation forf—saprovement. By
conducting a self study, institutions can deterntiver progress over time.

Vi. Accreditation is like planning. Results and recomdaions of an

accreditation visit are very useful for institutadnplans and budget is
subsequent years.
Vii. Inter-institutional exchange.
The standard of accreditation varies and basedstitution’s self study report.

Problems with accreditation:

The National Assessment of Literacy shows thataerage literacy of college
educated student decreased significantly from 182003. Only 25 percent of college
graduate score high enough proficiency literacpdiaoint. Hence the question is, what
role should accreditation play in this respect? rAdiation should transfer the
impression that, colleges and universities shoaltiddld more accountability for student
education outcomes. Accreditation should put eftortstudent achievements for the
increasing number who undertake alternative fornis education and enlarge
international quality assurance.

Reform Accreditation:

Reform accreditation in educational institutions nhecessary because
accreditation is not only important but also allomsintaining the privilege of the
institution that is being accredited. It providesaatifact of institutional autonomy. Two
important points that demands integrity in the pss; include shift from measuring
input to accessing outcome especially when it cotoestudent achievements. Another
point is the dependence of the nation on highecailn which leads to improving
quality of life, economic development and globalmgetition through teaching,
research and public services.

To Conclude

1. Firstly, since the standard of accreditation vaviéth region and geographical
locations , the accreditation process should bertealized

2. Secondly, accreditation by reforming is an altaugato decentralization.

3. Thirdly, input, output and process are to be atergid on priority basis for the
process of accreditation.
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Alternative Initiatives In Assessment And Accretda; Pros And Cons
By Dr. Priya. M. Vaidya & Mrs. Bhuvaneshwari Radhiaknari.

Introduction:

The process of man’s evolution has been a chequared marked with strife and
struggle to establish his supremacy over othendibeings. In this process man found
that it was not only essential to have the survinatinct, but also felt the need to
evolve as a better human being by developing varaspects of his personality. Thus
man gradually evolved and understood that the diisb man was the faculty to think,
discriminate, which would help him to grow as adiwdual.

Thus began man’s quest for exploring bettaredisions of life which would satiate
not only the material needs but would also help targrow at the mental, intellectual,
emotional, social and spiritual levels thereby depeg a refined individual. The most
ancient known form of education in the Easterngsdaphy was the Guru kula system.
In this system attempt was always to provide holiahd quality education. The idea
was the taught would not only hand down the quaditthe future generations, but also
the fabric of the society would remain close koitweather the storms from outside.
“The western viewpoint was value addition in edigrat® there cannot be greater
proof of the process of metamorphosis than theastemf the present day education
where the buzzword is skill based education integravith quality to compete with
exacting global standards. To meet the requiremahtise global community and also
to put India in the league of international univiées a bold step was taken and NAAC
(National Assessment and Accreditation Council) watablished. The setting up of
NAAC has no doubt revolutionized the quality of lmg education but the more
important part is the sustenance of quality towavkdigh we are looking today.

The paper attempts to focus upon Alternative inies in Assessment and
Accreditation: pros and cons. The seven sectiotiserpaper relate, review, and reflect
on its different aspects. The seven sections afelaws;
I. Dimensions of human life-exploration and evmlat
[I. Education in India
[ll. Assessment and Accreditation in India
IV. NAAC- Relevance in India
V. Alternative initiatives in Assessment akctreditation; Pros and Cons
VI. Assessment and Accreditation- Its futuréndia
VII. Conclusion
I
Dimensions of human life — exploration and evohutio

Rational life with man as we know existed in a timéaich we cannot measure. But the
earliest known period of man’s existence dates batke Stone Age when man did not
find his tools readymade but had to think them and fashion them with spearheads
and shell mounds. “Rational life spanned throughgl ages and the prima facie
evidence that man’s journey from the Stone Agehtopresent was one of continuous
exploration and experimentation is the tool thathetl today which is the certitude of
intellectual progress®.Early man, though he did not look upon naturefas Wwere
merely a realm of material existence, still the sjiom was more of survival and

® Faculty at Guru Nanak College of Arts , Science @ochmerce, Mumbai
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existence rather than living a meaningful life alistovering himself. The evolution of
life was a very slow gradual process where man wasing towards the more
perfected form. However the summum bonum of maxistence anywhere is to reach
the pinnacle of perfection since a man’s abilites such that he can be related to no
other type of creation within the wider sphere.

The journey of man’s exploration from the world side to within may be albeit a
painful process for the layman but that is probaibly only real purpose of human
existence, which helps man to slowly evolve as a@urearesponsible human being,
which ultimately helps him to assimilate the spamit essence and unfold the
illuminating spark of his personality. History asdciety have been witness to several
such shining examples who have always rescued htynfeam falling into decadence
be it Adi Shankara, MadhavaCharya, Swami Vivekanaatl their contemporaries.

[I Education in India

India is a land, which is rich not only in cultuaed tradition but blessed with seers and
sages who guided it through the ages. Educatidndia was shaped by the profound
influences of our saints. A singular feature ofiantindian or Hindu civilization is that
it was molded and shaped in the course of its tyistwmre by religious than by political
or economic considerations. Religion practicallyniwated every sphere of life. The
fundamental principles of social, political and eomic life were welded into a
comprehensive theory, which is called religionhe tndian philosophical perspective.
Nowhere is this distinctive tendency more manitesin in the sphere of learning and
education. Learning in India through the ages heenlprized and pursued not for its
own sake but for the sake of religion. It was sduah means of salvation or self-
realization to the highest end of life that is ghtenment or emancipation.

In ancient India the Guru kula system was the omé¢hod of learning where emphasis
was given to the mastery of Vedas. The term Vediwed from the root ‘Vid’ which
means ‘to know'. In this system learning was not foge memorization but by
catechetical method where ‘shabda’ was given latmgfortance because the accurate
pronunciation resulted in vibrations that gave ¢baect impact. Though the system of
education was non formal it was highly relevanthte way of life as it had sound value
base. Taking cognizance of the fact that valuesdbaducation is the edifice that
supports and binds the diverse pillars of the agurthe westerners did not lose any
time in making inroads into the carefully woven tawhl fabric. Lord Macaulay
introduced English education in India with the sioliention of generating employment
to Indians at the lower rungs and the focus of atan was purely information with
out value addition. This helped the westernerseaghitheir goal of weaning away
Indians from their cultural roots and trying toegtate them with their culture. The
impact of western education and values brought tahgadical change in the thought
process; outlook and the way India presented itsethe outside world. This brought
about cultural, social and demographic changesénsbociety and India witnessed a
never before crisis in human values which posedtbgest challenge to educators and
academicians. Though the post independence eratstmugrovide quality education by
appointing committees such as Radhakrishnan coemnithe rapidly changing times
forced the system to become more competitive, dpkeppealing and the more
sophisticated the approach the lesser was thetihgsrspective. As education became
more commercialized, mass produced and heterogsrtbeuneed to introduce some
system of standardization and grading was feltthod the concept of an autonomous
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body that could assess the academic strengthseoindftitution was evolved. The
purpose was to enhance quality and sustain thegsoc

[l Assessment and Accreditation in India.

The quest for quality has been the characteristidhe entire history of human
civilization. It has been the driving force behial human endeavors. Quality was
always prevalent at the subliminal level and prcacti covertly. However a proper
process came into being only when products, preseasd industries started being
assessed for their quality and a monitoring cetidotrol and assure quality at all stages
was set up and the first body to certify qualityswthe 1SO. Quality awareness and
consciousness in the industrial field generatedt @fl interest in the academic sphere
because the seekers for education increased atxponential rate. This would
ultimately help colleges and universities to nolycachieve global standards but also
help students to get admissions into the best-iatdutions across the globe.

Assessment is the performance evaluation of thetutisn and its units. A process
based on self-study accompanies it and peer revsgwg defined criteria. Accreditation
is a means of self-regulation and peer review abply the educational community.
The accrediting process is intended to strengthensastain the quality and integrity of
higher education making it worthy of public confide. Though various institutions
and universities were reviewing their curriculunorfr time to time making it broad
based, improving infrastructure, making the teaghirearning process more
meaningful, and the most prominent and comprehenisiitiative for the process of
Assessment & Accreditation was NAAC. The Nationalidy on Education and the
Program of Action (1986) recommended that “Exceléerof institutions of higher
education is a function of many aspects: Self et&dn and Self- improvement are
important. If a mechanism is set up this will enege self-assessment in institutions
and Assessment and Accreditation by a council.... @bality, Process, Participation,
Achievements etc will be constantly monitored antprioved” In pursuance of the
above the UGC under section 12ccc of the UGC ad©éb(3) established the NAAC
on 16 September, 1994 with its headquarters at &areg Karnataka. The core
objective of NAAC was to evolve suitable performarappraisal systems, norms and
mechanisms for enforcing accountability on recogdimstitutions.

IV NAAC- Relevance in India.

“India has the second largest system of higher a&itut in the world. It has 322
university level institutions and more than 140@lleges catering for 8 million direct
and full time students. For such a large and desexgstem, developing a national
quality assurance mechanism and making the pragesstional have been formidable
tasks. The experience gained in evolving an acbéptaethodology of EQA (External
Quality Assurance) for India’s large, diverse amdnplex system of higher education
and the experience of a decade in implementingfitee round of assessment have
provided many valuable insights which provides a&ocelent object lesson to nations
aspiring to evolve their own quality assurance rae@ms®. The most important
positive outcome of the setting up of the NAAC whe entire process of education
underwent a sea change. Whether they were the ¢B3ds or small institutions each
institution was instilled and imbued with the spof competition and this competition
was a healthy one to achieve a better grade. Apart this every institution got in
place its Vision and Mission followed by the goalsd objectives which set the ball
rolling for enhancement of quality and objectivitgt only in the area of academics but
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also various other spheres such as co-curricukdra-eurricular, sports etc. which
directly meant that students were given more opdst for participation in activities.

V  Alternative Initiatives for Assessment & Acdration; Pros & Cons
Education plays a vital role in the developmentaol nation. Therefore there is a
premium on both quantity and quality of higher estian. The Vision of NAAC is to
make quality the defining element of higher eduwrain India through a combination
of self and external quality evaluation, promoténd sustenance initiatives. Like in any
other domain, the method to improve quality remathe same. Finding and
recognizing new needs and satisfying them with petgland services of international
standards. The present system of Assessment & ditatien developed by NAAC is
no doubt broad based covering areas other theriethighing learning process. The
following are some of the positive aspects of NRAAvhich have propelled the
institutions in many ways:
1) Helps the institution to know its strengths, Weesses and opportunities through an
informed review process.
2) ldentify internal areas of planning and resowitecation.
3) Initiates institutions into innovative and mod@nethods of pedagogy.
4) Gives institutions a new sense of directiod @entity.
5) Promotes intra and inter institutional interans.
However no process is without its share of shoriogs Processes are dependent on
the feedback of the institutions, they are subjectind it's not possible for the apex
body to ensure quality vis-a-vis the inputs.
However to make the process more reliable, objectivansparent and holistic the
institutions could look at some of the followingtiatives:
a) Process and progress:
The quintessence of any educational process igetwhing learning process or the
knowledge centered process. It is extremely diffitu evaluate the quality and the
effectiveness of the process however objectivepdm@ameters are. However it is
essential to make a concerted effort to integratdity principles, by emphasizing
the core values of quality improvement to help guadercolate to all levels within
an organization.
b) Decentralization and dialogue:
Though centralization has a host of benefits, @is extremely difficult and
cumbersome process, as the number of institutsoimereasing and their needs are
varied. It would be highly beneficial if some levef decentralization were
practiced. The staff and faculty can participaterandirectly in the academic
improvement process and the apex body as well @sn#titution can cut costs,
delays etc. It would also help the institutionsciastomize its processes to suit
individual needs.
c) Concern and development:
Deliver tangible value to institutions includingaptical, timely feedback and support
they can use to improve students educational pssgréEg: Networking, resource
development etc)
d) Essential and effective:
Use technology in imaginative ways to make accagid process less costly and more
effective. This process can be used more effdgtifioe re- accreditation, as the base
has already been prepared.
e) Innovation and interest:
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Modify it quickly to meet new conditions and reaarirents in a dynamic educational
environment. (Starting new courses that would rfeetrequirements of the present job
market conditions)

f) Analysis and Synthesis

NAAC must have its own research and developmelhiwdech would be responsible
for developing new initiatives, upgrading processgadying successful practices of
other countries and incorporating them into itstesys The apex body should be
dynamic and responsive to environmental needs.

Though these initiatives are not totally new toheigeducation, individual institutions
differ greatly in how widely and effectively theglfow them. New initiatives require
higher levels of institutional effort and involvenme“Aligning the accreditation process
with institution efforts to practice systematic &tyaimprovement would stimulate
serious academic improvement and increase thevédue of accreditation.”

To make sure that Assessment & Accreditation isoggss permanently embedded in
the system, it should become part of the natiorgdnda whereby the planning
committee is able to in corporate the essenceeopthcess and extend the benefit to all
the institutions. The past decade of experienceuldhgive valuable insights to
construct the road map on what should be the patentas to be worked and reviewed
that too in a phased manner. NAAC must be ablaeldeelop a community of
educational networking whereby colleges will hatandard norms and the urban rural
divide in terms of educational quality will be rexal. Education should become skill
based and have application to human life, as tkerenstant erosion of human values.
g) Initiatives by academic institutions

To make the Assessment and Accreditation proces® mmeaningful each college
must have its own quality control cell to monitbeetprogress of the institution and
work on the feed back. Guidance for the same caak®n from TISS, ICSSR etc. that
would help institution to focus on their process@s.constant effort to study the
Assessment and Accreditation processes followedhar countries would help NAAC
to pickup the best practices and in-corporate threfature programme. Following are
some of the healthy practices of accredited ingmg. “Encourages idea men, have
open channels of communication, is decentralizetioaversified, encourages variety of
contacts with outside sources, employs heterogengme of personnel, uses objective
and fact finding approach, is willing to explorewn&leas on their merit regardless of
the status of their originator.”

Institution heads, UGC repreatwes and peer team members can interact
through video conferencing and other means to sther&nowledge and expertise for
the benefit of the institutions. Apart from all ghihe biggest exercise in evaluation
would be the system of self-audit whereby eachitutgin knows what are its real
strengths and weaknesses through a SWOT analyaiseif-analysis. The process is no
doubt a highly ambitious one but nevertheless tisitutions must adapt for the
common good.

VI Assessment and Accreditation- its future in India.

Any process that has to be sustained and also todygroof needs to be reviewed and
constantly monitored. The reviewing exercise isnorporate new practices hitherto
not practiced. The practices also could be reviedmwdeffectiveness. Though the
present process is comprehensive scope always nmenfai it to move towards

perfection. Two of the most important features oy grocess is the objectivity and

transparency of the process which will make the@ss more meaningful .The doctrine
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of India’s present education seems to be “Educdtiothe classes, and not the masses”
However it should be education for the masses wittlass. Since education is the
greatest harbinger of social change bodies likeNA&AC should not only empower
universities and colleges but also provide the semsy platform for the same.
Institutions with successful Quality Improvementoffiammes must be given an
opportunity to demonstrate their expertise by doenting their activities, investment,
experience and success in improving academic gualit

The present age being information and technob@ped, the social goals of education
too are undergoing a transformation. The jourrisy from information to
transformation. American priority on human rightelgpersonal freedom in the 1960’s
has changed to success in the global in 1990imiBs current emphasis is on what
the students ‘know and can do’ rather than on noasrgoals ( Holt, 2000). The Indian
social goal is also changing from a literate sgcietthe 1960’s to a knowledge-based
society in the 21 century. Emphasis is shifting from the previowsue neutral
education to value oriented education. Barring dagina and Singapore where the
focus is on invention rather than on adaptation ynasian countries including India
have remained on the periphery of global develogmieis equally the responsibility
of international and national bodies to fund thaseaof promoting education and also
fulfill the promise of our constitution. Each andeey country in the world no matter
how small or big should be able to boast of an athet populace, which would
contribute to the global economy.

VIl Conclusion

Any planned process gradually evolves if it is otet with a sound value base. It is the
bounden duty of the government and other agencipsoimote quality education with a
holistic approach. It is essential to reflect uplom alternative initiatives in assessment
and accreditation to bring about change in theesysif education from within and
without.
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“Quality Standards in Education Alternative apmtoes”

Dr CVS Ranga Sdi
Reproduced from University News, vol. 40 No 51 -228December 2002.

Total Quality Management made inroads into Indradtustry since 90s.
There after, continuously developing quality mamaget systems, quality
audits and quest for efficiency and productivitywéaeen catching up in the
advanced countries as well as the developing world.

The industry has been transforming from igpahspection to quality
control and finally to the goal of perfection: tbtpality management. Several
ideologies emerged, debated and developed; witkemia likekaizenleading
on to agile management evolving from lean managéiash similar.

Keeping pace with the industry, the educationatitations also pursue
quality standards. Quality education is fast gagracceptance as an endeavor
of institutions of repute in higher education.

Quality in education system is different from tlsftany manufacturing,
process or assembly line industry. The processiyato customer, raw material,
technology are all different. In education systdm tdesign of quality system,
implementation, review and redesign are differefhe dynamics of education
involve value systems, social perceptions, matedbjectives, emotional
growth, and tacit knowledge. Establishing an emment of total quality
management needs altogether a different perception.

Quality in education is a continual process. Weadkigned systems,
effective implementation, periodic reviews and s@s make the system
dynamic. Such a vision leads to total quality nggamaent. The policy ambiance
indicates that the general higher education isgtinwitness radical changes.
What ever may be the direction of change thereneead to establish the quality
aspirations and achievements of an institution.

Education is becoming more and more competitivél.th&® courses and
all the disciplines do not get adequate studentkic&tion, which is rightly
termed as knowledge industry needs to calibraselitto the user needs. The
industry, students, and society at large comphgegamut of customers. The
pool of customers and the society demand certaatitgistandards. As a merit
good, education in the private sector will upgréaleser needs but the affiliated
system may remain rigid with pre determined cuttiouand fee structure. In
future, the society will demand better product frdme educational institutions
too, with willingness to pay a fitting price.

General higher education is facing the brunt bsatescence. With
advent of expanding engineering colleges, incrgasitake of IITs and spread
of non-formal computer education, the general higitication in the affiliated
system is loosing its significance.

Yet, the society is sensitive to quality educati@ertain educational
institutions are considered good some other no §he society has its own
system of judging quality, based on past perforraard image. It is becoming
imperative to bank on third party -certification aeding the quality,
performance and prospects.

Q Dr CVS Ranga Sai is the Head of the Business Economiearieent, Vaze College, Mumbai-81
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The recognition of an educational institution Ishlae within the
perceivable standards of the society. Good acadesuiture, excellent
academic results, progressive and adaptive managewiean administration
and prominent profile of out going students aralgascognizable. The brand
equity generated by the institution is a testimafiyachievement and social
expectation, but inadequate to drive an institutiothe long run. Hence, third
party assessments of quality standards.

National Assessment and Accreditation Council for gality certification

National Accreditation and Assessment Council, Bdorg, has been in
the field of quality certification of educationahstitutions since 1994.
Established under the UGC, the Council has beemumental in providing
quality standards for educational institutions, ylapzing assessment and
accreditation, thereupon.

A guality system in education is defined in termhs@ven parameters by
NAAC. The council classifies them as Curricular Asfs, Teaching-learning
and Evaluation, Research, Consultancy and Extendiofmastructure and
Learning Resources, Student Support and Progressdmganization and
Management and healthy practices as basic nornes.a$kessment brings out
educational Innovations, working with mission armhlg, master plan for the
institutional growth, feedback from stakeholders improvement of the
institutional functions, innovations in managememrpmmunications and
Quality enhancement strategies.

The process of assessment and accreditation irs/allveee stages.
Firstly, the institution needs to prepare a selfigt report, according to
predetermined criteria identified by NAAC. SecondINAAC conducts
Validation of the self-study report by a team o$essors who would visit the
institution/department. Finally, the Executive Coittee (EC) of NAAC will
grant rating depending on the findings of the tedimssessors.

When an institution opts assessment and accraitait needs to
prepare a Self Study report based on the guidetinen by NAAC. The Self
Study report contains the database on collegeithesivstaffing pattern, courses,
subject combinations, infrastructure, budget, resog etc. Together, the Self
Study Report in the next part solicits qualitatidescriptive information in
terms of Management objective, system of decisioakiny, monitoring
mechanism and student evaluation. The informasoconfined to those seven
objectives laid down as evaluating parametersegarli

After submitting the Self Study reports, NAAC apnqisi the Peer Team
to visit the institution. It is the group of assass comprising senior
academicians. The team meets several functionafitte college like faculty,
administrative staff, students, alumni, parents athérs. The committee makes
an assessment and submits a provisional reportheo iristitution on the
concluding day. The report, records the systemstiag, acknowledges all
accomplishments and also suggests steps for immenve if any. The rating
follows thereafter. Before finally announcing thating, the institution is
consulted and with the consent of the institutios rtating is made public.

Presently, NAAC grants rating in 9 point scale fre&nC+, C++, B, B+,
B++, A, A+, A++, starting with 55% for C, upwardg to A++ being 100%; in
ascending order of excellence from C to A++. Thereditation is for five years
during which there are no interim assessments [maigals.
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It can be seen that NAAC tries to keep the exerofsassessment as
objective and constructive as possible. This pesitattitude has been
established and proved in the process of assessihewtr 280 colleges.

ISO 9001:2000 certification for educational institions

During the post liberalization period in India, theed for international
standardization became popular. With this came #8800 certification; 1994
standard. Though ISO 9000 gained popularity with public, the industry has
been mostly adopting it primarily for showcasing ttorporate image and also
for improving productivity standards.

Emerging on the scene of quality certification édiucational institutions
is 1ISO 9000:2000. ISO 9001 standards of certifware meant for the service
sector, adapted to educational institutions. Benegent in origin, ISO 9001
certification is yet to make a significant marktfre field of education.

In the ISO 9000 family, ISO 9000 describes the epte and
terminology and ISO 9001 lays down requirement afldy management
systems (QMS).

It is necessary to define the equivalent termsraditional industry in
terms of educational institutions. 1SO specificatidor educational institutions
consider the institution as an organization, th&et@umers are the student, parents
and the society. The product is identified as kedge, competence and
personal development.

The distinction is drawn between student and paasntustomer and
consumer, respectively. Technically, if the paterthe consumer, the students
will be the customer. The society is also madeadypin this process. The
accountability of an educational institution to geeiety is rightly brought.

ISO 9001 identifies certain common objectives foademic institutions.
Academic development is the prime objective, fokoMby social development.
Development of values and ethics included so asaald the student into a
rounded personality. It is a holistic approachh® ¢ducational function.

The system identifies certain quality issues foadmenic institutions.
These are comparable with the seven criteria stegielsy NAAC for the
purpose of assessment and accreditation.

According to these standards, the institutionaioviss the blueprint of
activities and growth. It is the long term objeevand scope of activities,
which are shared by all the functionaries assodiaii¢h the institution.

The institution shall have strong leadership atfediént levels of
functioning. Good leadership leads to great matiwatwhich is needed for
continual growth; this is total quality managemedtch leadership will have
employees with well defined duties. Empowermentpebple dealing with
quality management systems will help in receivireed back, review of
functioning and redefining the system.

Planning culture is essential for any organizatidell planned activities
make the task easier. The base for a quality manage system lies in its
planning.

Communication is the essence of good managemamn@nication
with in the system establishes harmonious persamfetions and effectiveness
of the leader. External communication helps in ding the rapport with the
industry, society and other external agencies ocedewith the educational
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institution. Good communications help in, mobilgin consensus,
implementation of quality systems and collectingedieack. External
communication includes academic as well as soe&d back.

The learning environment should be conducive tokwadt is working to
learn, working to contribute and working to enj&uch learning environment
enriches the student as well as the faculty. Thelfyadevelopment becomes an
integral part of quality issue.

The learning environment draws its quality from theport systems.
The support systems envisaged in ISO 9001 standaedsimilar to the healthy
practices given by NAAC assessment and accreditatiocedures.

Customer orientation is given great importance agiaity issue. This
virtue is drawn from the functioning of traditionaldustry where the customer
orientation ensures a steatlienteleand growing market. Customer orientation
is emphasized at all stages right from the desigproduct to documenting
feedback. The institution maintains flexibility ¢hange In case of deficiencies.

Such quality issues make an institution dynamic laad to total quality
management.

Quality management systems under ISO 9001 :2000

ISO 9001:2000 certification standards are givadeu ten clauses with
detailed specification under each head. Thoughténminology is mostly
manufacturing industry based, the search for edpiva for academic
institution is genuine. Though the specificationisially look incomprehensible
the details worked out are commendable. These keumses will take the
institution through the design of quality policyyality management systems
and finally towards Total Quality Management.

1 Introduction

2 Reference to standards: e.g. 1SO 9001 deadisMwdel for quality

assurance in design, development, production,liastan and
servicing.

3 Terms and definitions

4 Quality management systems

5 Management responsibility

6 Resource management

7 Product realization

8 Monitoring and measurement

9 Registration and certification

10 Total Quality Management

In the introduction, the origin of ISO standardgl ats significance is
described. In the following clause the referenaesmade to the ISO family.
For example, ISO 9001 deals with model for quahtysurance in design,
development, production, installation and servicir@uality standards for
educational institutions are governed by ISO 9001.

The core of quality management is found in the s#ad.0 dealing with
Quality management systems. It is the center ohniley and establishing
Quality management systems.

The institution needs to specify its mission stegat, objectives, and
quality aspirations. It is specified in the Qualitganual prepared by the
Institution. The verification and certification éone with respect to the norms
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laid down by the institution in the Quality Manudlhe quality manual is the
statement of the quality policy of the institutiddy documenting these aspects
in the quality manual, the institution expressedmmitment to the quality.

The 1SO 9001 standard expects that the qualitesients made in the
policy should empower the senior management toempht the management
systems. The contents of quality policy should éedrunderstood and accepted
by every one in the organization.

Quality cannot be the aspiration of one sectiorthaf institution. It
involves all the people associated with the ingttu and the product. Only
then, quality pursuits develop missionary zeal.

The path to total quality management emphasizesnnplg as
prerequisite of any quality endeavors. Quality pirould define processes,
which are system based but not person based. Systsed plan is durable and
dependable as compared with person based planpl@heshould be objective
with least subjective bias. In the implementatiérihe plan, the system should
ensure that every one is involved.

The process insists on documentation. The proaedsthe procedures
need to be documented. There are the control dausmehich guide the
implementation and compliance. Documented proceasdsperformance will
help in the subsequent reviews and modificatiorchSQuality plan initiatives
will lead to continual growth of quality systems.

In the designing the quality systems, an educaliamstitution should
deal with certain issues. It is likely that certagsues may not be valid for
affiliated colleges. In such cases such exceptamestreated as permissible
exclusions. The permissible exclusions seem tdileral, not due to the
rigidity of the affiliated system, but inherent the adaptation of 1SO to
educational institutions itself.

The certification standards indicate certain inttics like course planning
and development, student induction, delivery ofrie®y, course monitoring,
course review and evaluation, course materials @odrammes, timetabling,
registration/attendance recording procedures, remants for visuals,
handouts, accommodation, laboratory facilities, ksbop facilities,
library/learning resources, and externally run sear These are the quality
system procedures equivalent to the ones existif§® 9001 nomenclature.

The quality systems begin with admissions and tirignstudents to
course and curriculum. ISO standards term thiguekest induction.

Course planning and development is an academiccisgerwhich
includes drawing of syllabi, defining the scope dedrning objectives of
syllabi. Distributing the course into required sastees/ papers or specializations
is a major design exercise. It involves the teexhe framing the academic
calendar, lecture plan.

Most curricula need generation of reading mateatad teaching media.
This includes development of teaching aids, pratdicand tutorials. Time
tabling follows next with the distribution of subjs among teachers depending
on specializations, skills and natural interests.

The delivery of learning will be accompanied withomitoring the
course. Continuous evaluation, maintenance of ddtece records and adapting
to student aptitude shall follow though out the dwraic year. At each stage
documentation follows. These are the documentg;hwill allow review and
revision at a later stage.
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At terminal level, the programme will undergo eatlan and review.
This will provide valuable information for revisinthe curriculum in the
subsequent programme.

Along side, the institution also evaluates the awotwdation,
workshops, laboratories and library. These cartstit the supportive
infrastructure to the curriculum programme. ThetiinBon may not provide
residential accommodation but library and laboiatrare essential for any
educational institution.

The laboratories should have adequate safety nemsufhe students
and the staff should be conversant with the usdgafety equipment in times
of emergency. The library should have adequatelerks, reference books,
periodicals so as to support any curriculum whghbperation or planned.

Design control and development of the product; asec of academic
institutions is the curriculum, should take intocagnt the customer
requirement. The courses, curriculum and implentemashould be in
accordance with the customer need. Relevant tadheext, the courses should
suit the student needs, parents and society. Cgimgeat customer needs, the
curriculum should address itself to student aspinat Vertical integration of
curriculum for higher studies, job skills for readgnployability can be general
student aspirations. Further, healthy value, ematiantelligence and rounded
personality can be secondary aspirations

An important part of 1ISO requirement is designifieation. It is of
great significance for educational institutions. ptovides an insight into the
process and quality standards.

Design verification is done by running pilot coess before
implementing the programmes on full scale. At teeel of assessment, the
observations of external examining bodies will &leen into consideration. Feed
back from the students and parents will provideagrensight into the
functioning of the system.

Management review is an essential part of dynamuiality systems.
Periodically, senior management should review tlekimg of the systems.
The review shall maintain records of verificatissyggestions, changes and
developments. A practice of continuous managemexew helps in upgrading
the systems and keeping them efficient even witsipg time.

In an academic institution there should be perioeicews by the Principal,
vice principal and heads of the departments. Thgsacies should meet among
themselves and review the quality plan.

At each stage, 1ISO 9001 standards describe ednaétiostitution in the
same terms which are used for any manufacturinggs® An academic
institution going through the standards may firgklit alien if the system of
transcripting terminology is not understood properl

Quality Assurance for Educational institutions

ISO 9000, with its roots in industrial processesdw to adapt to
educational institutions.  Accreditation procedusg NAAC was ideally
designed for Academic institutions, whereas, 1S@196& being adopted for
Educational institutions. It makes a great diffeemn terms of understanding
the nomenclature and finding appropriate systemsadademic institutions.
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Further, 1ISO 9001 grants certification with out dgion. Hence there is no
apparent difference between two institutions dediby 1SO.

NAAC prescribes the Self Study Report for docuntantihe quality
standards for all academic systems. However thesasgent is done in terms of
the objectives and goals of the college a vis systems operating in that
direction. Very much similar, ISO 9001 expects igtitution to lay down the
guality standards in the Objectives and Quality M&n However, certain
adequacy norms are made mandatory.et, verification, assessment and
certification is done in accordance with the indittnal objectives and quality
standards laid down in the quality manual. Thus,spite of the rigor of
verification, the qualitative difference betweerotimstitutions with similar ISO
certification may be large. This is not an incstency, but spectrum of quality
perceived in the certification procedure. Both #ssessment exercises share
common approaches.

In addition, the subjective bias between differ@sgessors is a common
hazard. NAAC is a singular agency in the procesassEssment. Whereas, ISO
assessment involves several agencies. Inter agisagpancies tend to vary on
quality assessment, yet they are natural.

Yet, certification by ISO may grant, marginally,egter mileage to
Institutional acceptance. The industry, the sociabd the students repose
greater familiarity with 1ISO9000 certification. Ehis due to media exposure
and its association with globalization, internaéibstandardization or common
quality currency. Truly, the marginal advantage®® 9000 certification over
NAAC ends here.

Times ahead, higher education will be facing newallehges.
Moresoever, the education in the general streanh withess far reaching
changes. Foreign universities coming to India witanchisee offers will
revolutionize education. It will be economical fiadian students to obtain the
same foreign degree by staying in India and spenidimupees.

On-line education has come of age. Flexible culuituand learning
systems will make them popular not only in the egien education but also the
formal education. The victims will be the affiligtenstitutions for general
education. Finding students may be difficult foaditional courses like BA,
BCom or BSc.

The institutions will be forced to modernize therramulum and also
improve information delivery system. Autonomy of ll€éges will provide
enough freedom to design courses, which are industevant and customer
(student) specific. With so many institutions ogtiior autonomy, there will be
again dearth of unique selling proposition. Need ifmlustry recognition and
social acceptance will be on the forefront. Thiedtlparty quality assurance
becomes very imperative in this context.

On this count ISO certification has an edge overAlAaccreditation.
NAAC is known in the academic circles world oveddmghly honoured. It may
take quite some time for the industry to recogmi#®AC, instinctively. ISO
9000 certification is something the industry is fiean with. The process of
certification, the quality systems and the religpilof the agencies and the
bonafides are known to the industry.

Similarly, the society accepts ISO certificationcamlity standard. The
industry projects its bonafides with ISO certificat Media helps in carrying
the brand equity of ISO. Further, the social petioepof an academic institution
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is based on the industry response. Such interigelawill provide social
acceptance.

ISO has been in the business of quality assurana hefore NAAC.
This may have given ISO greater international awye While I1SO certified
agency find easy to solicit collaborations witheign universities or franchise
curriculum and degrees, NAAC accreditation is r@otliehind. Then again ISO
may not be as acceptable in USA as in Europe (Uspatific). When it comes
to global academic quality assurance programmed@lAccreditation is well
established. NAAC is a member of International Netwfor Quality Assurance
Agencies in Higher Education (INQAAHE) comprising aver 120 national
agencies engaged in Assessment and Accreditatidoaglemic Audit.

Presently, ISO norms for certification of educasibimstitutions look as
if they are forcibly adapted. The norms do not leeky natural and academic.
May be it will take some more time, research andlifications to make ISO
9000 sound natural for educational institutions.

The nomenclature used in ISO standards is develdpedndustry,
specific to manufacture, processes, assembly orcserinstead of finding
equivalent terms for academic application, it wok necessary to develop
independent clauses and vocabulary for academmclatds. Similarly, in the
system of preliminary visit, adequacy norms, gyahkudits, lead assessors
should be independently developed. Presently, yeem for the service sector
is used uniformly for hospitality industry, hospstasoftware and educational
institutions.

However, presently there is no choice between NA#®@ ISO 9000
quality assurance because as per UGC, by Decemb@s, 2ducational
institutions shall get themselves accredited. ¥etjll be a learning experience
to study the procedure of quality assessment irallearsystems. Both the
agencies will benefit by learning respective apphes to quality. Total Quality
Management is a continual process, the systemalitgassurance too.
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ISO9000 certification for educational institutions
Background paper for the Workshop on
‘Exploring Alternative in Assessment and AccreddatProcesses’
Vaze College, Mumbai, 39November 2008

Quality in education is a continual process. WeBigned systems, effective
implementation, periodic reviews and correctionskenany system dynamic.
Such a vision leads to Total Quality Managemente Tgolicy ambiance
indicates that the General higher education isgtinwitness radical changes.
What ever may be the direction of change therenesea to establish the quality
aspirations and achievements of an institution.

The recognition of an educational institution $hal within the perceivable
standards of the society. Good academic cultweglient academic results,
progressive and adaptive management, clean admatiost and prominent
profile of out going students are easily recognigab The brand equity
generated by the institution is a testimony of eebment and social
expectation, but adequate to drive an institutiorthie long run. Hence, third
party assessments of quality standards.

Accreditation procedure by NAAC is ideally designéor Academic
institutions, whereas, 1SO 9000 is being adoptedEftucational institutions. It
makes a great difference in terms of understani@gomenclature and finding
appropriate systems in academic institutions. REusthSO 9000 grants
certification with out gradation. Hence there isapparent difference between
two institutions certified by 1SO.

NAAC lays down the quality standards for all acadersystems and
evaluates the institution in terms of quality sys¢eand achievements. ISO 9000
expects the institution to lay down the qualitynstards in the Objectives and
Quality Manual. In accordance with the institurobjectives and quality
standards the evaluation is made. However, IS@latks for certain adequacy
norms.

Justification norms

ISO 9000 has greater social and industry acceptance

It will be helpful for the institution to sell coses designed out
side the affiliated curriculum

In future franchising courses with any Foreign Wmsity will be
simpler with certification

Certification will improve Institutionabonafidesn National and
International Mutual exchange programmers

ISO 9000 certification will cost around Rs.1,00,000

Internal resources include imputed cost of coneaitd Two
faculty trained in 1ISO9000 certification)

ISO 9000 certification has periodic reviews (evei®ymonths
min.)

Certification process lasts for 9 months to 1 year
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Locally available certification agencies:
1.Bureau Veritas Quality international,
606, Balarama, 6 floor C-3
Bandra Kurla complex
Bandra (E), Mumbai-400051

2.TVU India Pvt. Ltd.

241, Hindustan Kohinoor Industrial complex,
2 floor Opp MNTL office, LBS Marg

Vikhroli (W)

Mumbai-400083

3. TVU Bayern

311, Neelkanth Commercial Center
Sahar Road, Sahar,
Mumbai-400099

4. Indian Register Quality systems

52A, Adi Shankaracharya marg

Opp Powai Lake, Powali,
Mumbai-400072
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Schematics of ISO 9000 Certification

Applicant submits application

A

A 4

seek more informatiea |Scrutiny by certifying bodyl——» reject

v
Adeaquacy aud

— Adequacy remarks by CB

Preliminary visit by certifying body

After corrective action v

Applicant

»
L

Audit team appointed by CB

v
Audit by certifying body

4

.

AUDIT REPORT
v

Recommended for award of certificate

v
Certificate granted

v

Surveillance by certifying body

v
Renews

Certification valid for 3 years

Periodic surveillance visits every six months aorser

Application fee Rs.10,000

Adequacy assessment fee depends on the man dalednéspprox. Rs 40,000)
Certification or accreditation fee

Excluding consultancy the expenses range betwe&0&30 to 1,00,000
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Process of ISO 9000 certification

1. Meeting with the Principal / Heads of the departtmen

2. Awareness training for all

3. Appointment of Management representative (Seniculaas key person),
and core group

4. Status appraisal and gap analysis

5. Specialize training in Quality policy, documentati@nd internal (quality)
audit.

6. Development of Quality manual vide 4.2.2

7. Development of other documents

8. Implementation of documented Quality managementsys

9. Internal (quality) audit

10. Management review
11. Application for certification
12.Grant of certificate.

Quality management systems under 1ISO9000:2000

Quality Policy

The quality policy communicates the commitment saldy both internally and

externally and should be authorised by senior mamagt. The policy should
be written down and clearly state commitment taiality system. Endorsed by
the Principal/chief executive and communicated ubghmut the organisation, it
should state specific objectives towards qualitytoch the university, college
or training organisations committed and be relevanthe expectations and
needs of customers/clients.

The Standard requires this quality policy to bederstood, implemented and
maintained at all levels.” This includes all stgfart-time as well as full time
involved in either teaching/learning or suppori\ates.

Responsibility and authority

The responsibilities and authority of all staff avban influence quality should
be documented. This may be by a staffing structstatements in the
documented quality system or by references in tfadity system to descriptions
of duties which would need to be made availablenduaudit and assessment.
Within an education or training organisation albfgtincluding part-time
lecturers, teachers and trainers, support staffsadontract staff will have an
effect on the quality of the service
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Management review

This is the top level review which should take plat defined intervals to
ensure the quality system is being implementedctdey, is being maintained
in accordance with the quality policy and contindesmeet the needs of the
institution and its customers. It should inclusgecverview and analysis of the
quality policy, internal quality audits, documen®gtems, evaluation of results
and improvement programmes, including those basedustomer feedback.
Records of management reviews must be maintainddrenude evidence of
preventative, corrective or other follow-up acttaken.

Quality system

A quality system should include the control of falhctions/factors/activities
which can affect the quality of service. This abw@apply for example to a
college as a whole or any part of the college agapisation for which
registration is sought. Therefore, in compiling cuality system, the
fundamental question is “does this affect the qualf service?” If the answer
is yes, it should be included in the quality syste¥ery few activities will be
excluded.

The format of the system is not prescribed. tusth be appropriate to
the type and size of the organisation and the deoted procedures must be
sufficiently detailed to enable staff to understatite required actions,
responsibilities and authorities. The documentatiba quality system involves
the preparation of a quality manual which defines policy objectives and
cross-references policies to documented procedures.

Quality Planning

Quality planning is carried out to ensure the duagtiolicy and objectives
stated in 4.1.1 are met and to define methods plementation.

There is no requirement to document procedureshenntethods of quality
planning, only to provide evidence that planningus.

Quality Plans may result from quality planning, libéy are not mandatory.
Alternatively, the results of quality planning maye in the form of

course/programme plans, strategic plans, businkss,por operational plans
etc. In a limited number of cases, it may be atad#p for all aspects of quality
planning to be incorporated and covered by proaguncluded in the
documented quality system itself, this would usuathply, however, a fairly

rigid and inflexible approach.

Design Control

For 1SO 9001 to be appropriate, the programme arseoshould be unique
or customised to suit individual requirements, &ample in either subject
matter, method of delivery or method of assessmdhtuniversities, further
education colleges, or training organisations camy design activities they
should consider the use of ISO 9001.
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Design and Development Planning

Design activity for curriculum, course or programdevelopment should be
carried out to a plan which defines the respont#sl assigned to qualified
personnel.

Design Input

Design input requirements may require such teclasigas performing a
market or training needs analysis to establishgyfmalthe programme or course
being designed. The aim is to create a designifgmion detailing overall
programme/course objectives, methodology, evalnatiand assessment
techniques, external or internal validation requieats; prior learning, planned
outputs and any statutory or regulatory inputs.si@einput should include the
results of any contract review activities to ensiiris not lacking in any key
aspects and the final specification is completallinespects and unambiguous

Design Review

The design of the course or programme should biewexd during the design
and development process to evaluate the desigireegents and the capability
of the design to meet those requirements. Theswevnay identify problems
and should propose solutions. The design reviewbeaconducted at any stage
of the design process but should be planned andedaout by staff with
appropriate knowledge and skills.

Design Verification

Design verification compares the design output wligsign input and could
include:
- pilot courses/programmes
- external comments from examination bodies
- feedback from customers
- initial validation of new programmes/awards in leégleducation

Process Control
This requirement encompasses all activities relatirtpealelivery of service carried out on
behalf of the customer covered by the scope of the qualitygearent system.

The following list gives examples of typical procees which may be required:

course planning and development
student induction

delivery of learning

course monitoring

course review and evaluation

course materials and programmes
timetabling

registration/attendance recording procedures
requirements for visuals, handouts, etc
accommodation

laboratory facilities
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workshop facilities
library/learning resources
externally run courses

In-process Inspection

This covers those checks and inspections carrieduring the provision of
the service to ensure compliance with the plannedyramme. This could
include student/trainee profiling, student assesspu®urse evaluation and staff
records.

Funding bodies require evidence of “direct obseovatf training, teaching and
other activities” as part of their inspection prege Procedures should include
teaching assessment of both full-time and part-staé.

APPENDIX 2

Format of assessment for Educational institutian $©9000

Activity Clause

1. Availability of instructional plans or 42,45
Similar documents

2. Availability of resources as per the plan 4.14.64.16,4.18

3. Specifics of contracts 4.3,4.7,4.16

4. Entrance/diagnostic exams(if in the plan) 41),4.16

5. Identification & traceability 4.8

6. Verification of instruction delivery process 4.94.

(class room observation)

7. Checks/tests/exams to be carried out during 4104.12,4.13
the course of instruction delivery including 4.14814.20
student performance profiles, assessment of
staffing records & final exams

8. Final examination/evaluation of students 4.10,4131,4.16

& inspection of course materials leading 4.20
to modifications/improvements and
maintenance of records (transcripts)

Possible sources of non-conformance are :

instructional specification
instructor/student performance

materials/services purchased for
instruction
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Cl No.

APPENDIX 3
ISO 9001 In Educational Sector - Checklist

Element/criteria

4.1
41.1

4.1.2
41.2.1

41.2.2

4.1.2.3

4.1.3

4.2
421

4.2.2
4.2.3

4.3
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Management responsibility

Quality policy

- consistency with other company,
professional or govt. policies

Organization
Responsibility & authority

Resources

- adequacy of training & authority
to provide/support instruction

- procedures to cover assessment,
testing, review & monitoring

Management representative

Management review

- periodic review of instructional
& support systems, customer satis
faction, assessment criteria, evalu-
ation results & improvements

Quality system

General

- quality of instructional process
ensured through processes such as
a) instructional needs assessment
b) instructional design

c) instructional development

d) instructional delivery

e) operation of libraries/labs etc

f) instructional evaluation

Quiality system procedures
Quality planning

Contract review

- procedure covering student &
organization interface

a) individual enrolment &

b) corporate/institutional

- record of what is offered, what is
Selected & what can be awarded
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4.4
4.4.1

4.4.2

4.4.3

4.4.4
4.4.5
4.4.6
4.4.7
4.4.8
4.4.9
4.5

45.1
4.5.2

4.5.3

4.6
46.1

(Degreel/diplomalcertificate etc)

- published information in the form
Of booklets/fliers etc

- mechanism/evidences of resolving
Differences & effecting changes

Design control
General
needs assessment & review
review of needs assessment &
analysis process

Design development & planning

Organizational & technical
Interfaces

Design input

Design output

Design review

Design verification
Design validation

Design changes
Document & data control

General

Document approval & issue

- information on edition, text suppli-
ments to be controlled

- provision for controlling external
Documents such as govt. circulars,
Accreditation regulations etc.

Document & data changes

Purchasing

General

- selection of instructional settings,
Instructional staff

- purchase of books, materials for
Libraries, softwares, course wares,
Reproduction services & course
Supplies etc

- residential, instructional & food
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4.6.2

4.6.3

4.6.4

46.4.1

4.6.4.2

4.7

4.8

4.9

Service facilities if covered by contract
Evaluation of sub-contractors
Purchasing data

Verification of purchased product
Supplier verification at sub-contractor's
Premises

Customer verification of sub-contracted
Product

Control of customer-supplied product
- items brought by students to class
- facilities supplied by corporates

Product identification & traceability
(tracking instruction & performance)
Data system should include

- student course records

- course syllabus

- class schedule

- text book & edition

- list of instructors' names

- instruction materials &

- relevant pre-requisite knowledge
or experience

Process control

Major instructional processes which
need to be controlled include

- needs assessment

- instructional design & development
- instructional delivery

- outcome measurement

To avoid threat to academic freedom
instructors can be asked to write down
their plan to control quality which can
be verified after the actual process

All education & training processes are
special processes

Avalilability of instructional plan &
resources plan

Instructional plan includes

- description of pre-requisites

- objectives

- standards for assessments

- instructional strategies

- necessary controls
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4.10
4.10.1

4.10.2

4.10.3

4.10.4
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- mechanics for post-course
completion follow-up of student
learning &

- associated role of all the materials
to be used during instruction
Instructional plan for an unit/module
includes

- role & activities of instructor &
students during the instruction

- method/criteria for evaluation of
courses, course improvement, real-
time feed back to students, students'
progress & corrective actions
Instructional personnel evaluation
includes

- demonstration/documentation of
ability to deliver instruction through
a) class room observations

b) formal academic training

c) teaching experience

Assessment of courses from
contract review-course completion

Inspection & testing
General

Receiving inspection & testing
(entrance/diagnostic examinations)
- aptitude, ability assessment to
determine the level of instruction

& pace

- inspection of new equipment,
services & other materials

In-process inspection & testing
(formative evaluation as conducted
during the instruction)

- checks & examinations to ensure
compliance with plan including

a) student performance profiles

b) assessment of staffing records
C) written course assessments

d) observations on instructors

e) final examinations

Final inspection & testing

(summative evaluation at the end of
instruction)

- evaluation of instructional effective-
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4.10.5

4.11

411.1

4.11.2

4.12

4.13

4.14

4.14.1

4.14.2

ness/student performance

- inspection of course materials for
accuracy, currency & usefulness

Inspection & test records (transcripts)
- retention periods

Control of inspection, measuring and
test equipment

General

- calibration of personnel

Control procedure

Inspection & test status
- student records, facilities and
materials

Control of non-conforming products
(academic/administrative actions)

In case of inadequate student partici-
pation, students may be

a) provided additional instruction &
permitted to re-take a test/course/re-
submit a piece of work

b) permitted to continue at the
instructor's discretion

c) transferred to another program of
study or

d) requested to leave

It may be necessary to revise instruction
specification, support materials/tools

Corrective & preventive action

General

- customer complaints

- students comments

- results of IQA

- retention/success rates

Corrective action

- acourse work shop may be
revised/terminated

- an instructor may be re-trained/
replaced

- records of students who did not reach
acceptable level of performance on the
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4.14.3

4.15

4.16

4.17

4.18

4.19

4.20

first attempt & how additional instru-
ctions were provided for eventual
success or engaged in alternate
courses

Instruction review following

a) student not learning upto desired
level

b) students concerns about certain
aspects of instruction

c) instructor' /specialists' comments
d) inadequacy of course materials

Preventive action

Handling, storage, packaging, preser-
Vation & delivery

Control of quality records

Include

- needs assessment & results report

- design results report

- development report

- instructional plan

- instruction & support materials

- instruction record

- impact evaluation

- student performance records

- evidence of completion(certificate,
diploma etc)

- complaints

- skills

- copy right/permission

Internal quality audits
Training

Servicing
- ongoing support of students

Statistical techniques

To be applied on

- performance indicators
- dropout rates

- achievement records

- customer satisfaction

- trend analysis
Quantitative characteristics
- instruction time

- waiting time
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student performance
dropout rates

costs

degrees/certificates granted

Qualitative characteristics

credibility
accessibility
responsiveness
comfort
competence
dependability
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Kelkar Education Trust's

Vinayak Ganesh Vaze College Mumbai-400081
UGC Sponsored one day State Level Workshop on
‘Exploring Alternative Approaches in Assessment aAdcreditation

Processes’
29" November 2008

Feed back form

Name
Designation
Institution
Address
Phone No Email Id

Please rate the over all affect of workshop omwve fioint scale
[A- Excellent, B- Very good, C- Good, D- Average, Eelow average]

A B C D E
Food 52
Hospitality 49 3
Content of the workshop 38 10 2
Back ground papers 41 11

Your evaluation of workshop sessions

Key note address |:|
Business Session |

Speakers I:I Discussion I:I

Any other

Business session I

Speakers I:I Discussion I:I

Any other

Open house

Relevance I:I Discussion I:I

Suggestions for improvement
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